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UNDERSTANDING. DIFFERENCES IN

By JEAM MAVRELIS

ke Census Bureau predices that
|:-:." 2066 half of Amercanz will
rrace thetr mom o phi:.a: other
than Western Europe, As the
demographics of school dis-
tricts change, administranors are
challenged 1o meer the neads of
an increasingly diverse population.
School adminisimon must integrace
the strengths of vamous cultural seyles
it all pares of the system. indoding
hiring practices, curriculum develop-
ment, resching and leaming sovles, dis-
cipling philosophy, and communica-

rion with parents,

Understanding other culmres, possess-
ing multiculiural fexibilicy, may well
bee posckay's miost impartant core compe-
tency o scquire. The lucky part 25 we
dan't have o go very far o start the
developmensal process, We can begin
with the diverse group of students we
already have. All it tkes is looking ar
differences differently: noc as marcer o
be dismissed or discharged, bur under-
srood and managed effecvely for gain,
much as is (and will be) happening in
the world of work, Smdents already
have acoess o che Warld Wide Weh,
Many will maks jobs with American
husinesses with offices in such cines as
Hong Kong, Mew Delhi, Munich, and
Mexico Cirye 2 well as New York,

Chicago, and Los Angeles,

Undmt:.nd:ins commumication  seyle
dillerenoes of people From various cul-
turl backgrounds will enable educa-
tors 1o herrer prepare our schoals, our
stodents, and ourselves for the 21sc
century, Much has been said abour the
impace af social oppression: much less
lexs been said about differences in com-
munication styles within the frame-
work of 1 multcolioml school,
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CuLTURAL COMMUNICATION STYLES

I.ﬂ.mi.rlg 0 maniage culiural differ-
ences hag been cu:.mpn.rzd o |eu.r.|1i11.|:|;
|45} dr.i'ﬂ: =1 ITIII:E ﬁhiﬁ- "xr-ﬂ ITHVE FI:n:rl'l.
UmCOnEC s Lgpunnn-:e" [we don't
know whar we don't know), o “con-
SCIONLS ig,nmam:z" [wip hngir: iy 1cden-
:il::,r ekills we need) to “conscious
competence” {we still have to think
abour the arder of our moves), and
finally, to “unconscious competence™
il can drive and do other things ar
the same time].

Couumat Commumication Styies

DuﬁnE'r]E ::|r|'!.- VeI al our lives sich ol
1% I.ﬂmfd il !u'}m l.'lF I:Im'll'l.'lun-lr.l.l.ﬁbrl
that prew our of a sev of values, arcrudes,
and beliefs shared within the particular
culmaral conrext in which we were scial-
ited. The culmural syle for many
Amiericans is o combination of the Anglo
mainsreamn and a parncular, “ethmic”
idenmicy a5 well {(Afmcan-Amencan,
Hastian, Mexican, Puerio Hican,

Chinese, Pakdiszani, [rish, Greek, exc.),

We learned the culural sysiem by
observing people around us, particu-
Larly our early carepivers, which means
most of us learned the sysem through
our Family, especially our mothers and
grandmothers,

Observe mothers with cheir children.
You will hear chem ]:u.u.i:u.t; on the
comimunication rules: Dot sy that!
Dion't rmlk back! Look at me when 'm
qu::inE to you! Smnd silll Thar '
pﬂli:n! !'-lpﬂJE up when you'ne |].mk-|.'|:|
! Be quier! You're the oldese! Boys
should... Girls showld. .., ete. We
learn how I..:mdhr £y sp::i'., how Fast,
howr ﬂrrﬁ;ll':,r, how much, how Fn::l:.r,
haow di[ﬂl,'l.‘!,'; and to whom. We also

learn o connect |'r.||.-.1.|li|'l|g o wihat
pmpﬂr dan't sy, and we learmn o resd
nonverbal cues.

Mi!llndmrﬂﬂdlngﬂ OooCur bE’EIL'L'H.- WL
don't all learn the same sysem. Ir is noc
enough simply to speak the same lan-
pige or to approach new people or sir-
pations with an open mind. No mwarrer
how epen-minded we may be, we all
have internalized assumprions abour
whar "behavior” means and how com-
miunicatien should develop or unfold,
Conflicts occur when those m.sagﬂri i
a dialogue have different sssampeions
and El:Pﬁl:Llli.l:IllIE. Wi yel, bﬂ.’iu.it
these assumptions and expectaions are
s integrared, we are often not aware
they even exist, This leads o ethnosen-
tric judgments and misrepresentacions
of the motves behind the meaning of
others behavior,

LS. MAINSTREAM
s, TRADIMONAL ETHNIC
Cutrumal DiFFERENCES

"ﬂ"'h:ﬂ I nse ﬂ':z erm m.u'm.ll:ﬂm. | am
referring o all people, regardless of
race, who were socialiced within and
use the communication sryle you are
likely 1o soe displayed on the six
o'clock news by anchors of major nee-
works. Many white ethnics (non-
Anglo-5axon  Protestants, ie. [Irish,
Jewish, lralian) do notv fiv the L5
mainstream pacsern. Many whise eth-
nics and “people of color”™ do. There is
no one-to-one comelation berween
race and culrural sryle. The derermin.
ing Bctor i3 socialiation. We are not
born with a communication scyle, we
are socialwed by one.
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o exa I1'I]:I-||!. vome Azian siedenes may
b wery mvainsoream culoundly, bucic is
i|:|:|pi.1|:|u:||l tir wiberstanad Asian culiae-
al mEings four thiose students who i
moe |r.'|n;||ri|:|rr.;||].- Azian, While two-
thirds of Japamesse Americans are not
Ji:lﬂ.'jl:l_'l'l. btrny, mwo-thirds of all other
Asean
Filipines. are che largest growing Asian
group in the United Stares, Many
Agian smdents are assumed o be mone
skilled rechnically chan verbally, placed
i math and science, and discouraged
from speckilizing in other areas, Even
when they are fluent in English, their
participasion sivle may lead teachers mo
helicve they are it skilled verhally,

EI‘I.'I!.IJ'.‘H ang Fﬂmlgl‘l bnm-

The
{.:'I'.'H.'I_I.I'E HI!'TE'E.”I'
predicts that by 2066

half of Americans will
trice their roots to places
other than Western

Europe.

Exst Asiaw Panmicieanion Styie

The stvle of Afncan Americans and
.’Lngln: iz i take the Hoor when |'|1q.l'
lsave somscthing o siy. Bur for East
Miill‘l 1]“.' EE“.!L'I['“.L' u.l'Hj I'J.l.“:ml.ﬂf !::fh
iz to wait for the Hoor ;o e Eiw.-n i
them, For ehis reason Ease Asians oluen
Teel and are lef owt within an informal
NETLICERITE :hﬂ: I'|.'|i|H. I.lFll:II.'I I!Hrllr.:ll.'lﬁ'.ll.l:
self-ussermion, Even when the foor is
given, East Asians prefer v have time
o prepase in advance mather than offer
a quick response as is often required in
innsncam classaoasims

Asian-ANGLD
Case Stuoy: Stupent PLACEENT
IN AN ESOL Cuass

A Kopan-Amencin student raf o
defficuliies when she was transferred 1o

12 THE HIGH SOHODL MAGAXINE

a new fnsl:l. schonl. Bevaupse shae
mdu;l hﬂ.innl:l_'g." -llurirll-_l; her inrtial
interview for placemene, it was assimed
thar her English was nor Auent and she
wiid placed in the ESOL dlass.

Arden Curforth, a Filiping woman and
astistant principal ar the school lap-
Funl:rl tn know ﬂ:: chidd. mhﬁtl ahe
ﬂimrﬂd I'J'l.:' du mul.!l.'l: WL il'l lhE
ESOL dass she wondered '|l."|'|].'. hecaase
she knew the snsdenr was fluene in
English, The nesy time she saw the smu-
dene in che hall she asked, "Why are
vou in the ESOL class?™ *0h,” replied
thi studene. “Last momch when 1 trns-
berred o this schoal they interviewed
me, There were several people in the
moom, and | was very uncomformble
speaking up, They thoughe | didn’
undersand English,”

Uhice placed in the class, iv was diffi-
cult for the student w challenge the
decision the authordges had made.
Based wpon the socalizaton she
received within her culoural sysem,
reachers and adminisirators know
whig is bese for your and shoubd nor be
challenged, To her, relling the aurhori-
ties they had made a misake was
'|:|:|=||L113ir.|t|;" their decision. Cutforth
adwvised the student o go o the ESOL
reacher and explain whar had hap-
pened. Shory after thetr discissson in
the hall, the parenis of the Korean sm-
denr called Curfordh and asked her 1o
interverie on their behall The i"ldtf,h
ESCH. teacher was frustraed: “Why
dudn’s she come m me herselE And
why did the parenis come to you
instead of direcly o me™ Curforth
responded. “They wanted o approach
somenne who leoks like them, [ know
wlhiat srvle o use, [ gave them and dheie
daughter an opportunity to bk quice-
by, and not in Font of other peaple.”

'lhnlmremmplei::dnm: cane of o
collisson of cubmmal LT .ﬁ.ngln.l.
want people o come m them persomal-
Iy if they have g problem, rather than
gt anothes person involved, Asians pre-
bet s wise snediabors b onder o aviid
face-t-Face nppnlitinn. which l.l'u:}"

comsider i controntatiensl, The samse
behaveor that s conssderate m one com-

munication system s rude moothers,

Parent- Teacher Conferences

The Anglo reacher in this clasroom
alse ran inmo other culrural break-
downs, Although dhe student was
doing very well academically, a paob-
lem arose when it came time for parent
conferences. This distrier haid susdene-
led conkerences, When the Korean par-
ENEY CUNE up for conlerences, the stu-
dent froze in front of her parente In
]'h:rqmitmnnl I'berpi:.r_:m
speak of her achievemenes, bute the
teacher’s place, The Anglo reacher was
digappointed in her for nor doing o
beteer job of communicating her
achicvements to ber parents,

The asistani principal was again
brought in. Increasingly, this adminis-
trator was culbed pE i mediabe
across culiures. More and more ste-
d:‘ﬂ.‘l‘! nfn:uhr hEE.II'I L) ‘I'il'ld 'ﬂu:ir WJ.}'
mw her office. ir.n:luclirlg African-
American, Hispanic, South Avian, and
Marive-American, Her insights made
her a valuable culterl mediaror,

ARICAN-AMERICAN V5,
MAINSTREAN. AMERICAN PATTERNS

If a mainstream adminiscmior says the
school plans. 1o hire six Afrscun
Americans, he or she may mean thar
lirerally: ir is a plan. nor o promise,
.5, mainsrream culmire i often pre-
oocupsed with creating @ process thar
seems fair even if it doesn’t produce the
desired resule. As applied o recnsic-
ment of teachers, ""'“EI':“" mi}_d"-t adver-
tise an opening and feel they have done
cnnugh even if no African Amencans
r::pm'u:i. H-;F Creating an nrrm.l:'hl:r Fair
process rh.g:p have sarished the demans
of their culture ro avoid Bvoritsm and
“mean well,” even chough the proces
they used did nor sccomplish whar
they wanted ] cant control who
walls I!l"lnru:].;].’l the doog™)



African Americans would say if the
process you have in place doesn’s pro-
duce the resulis you say you wane to
pel fegg, teacher rocruitmvent  chat
inchules minorty applicants). then
vou feed o change the process o
core you get the desined resulis. The
means are supposad o serve the ends,
sl simply be ends unto themselves.

Ar one hll-_l;l'l schaal, teachers with thie
mosl enure in each |Jl:§I'.|.II|:|:||:r|l Wele
selecred to teach the honors dasses.
representing  the  African
American Achievement Commines
complained thar the school did noc
have any African Americans wsching

aremis

honars classss, The admimszrarion
capliined thar African Americins were
the newer hires and did note have the
repuired senioriny,

T i I
I '.rllflrn':'l".'l'lrl'ffl'flillrll..r_:'.'{ e

) ' F o
CHLTETES, possesseny mnnedticnl-

tural flexibility, may well be

i) 1 -
i r'.|':'{1- § mpost I Aitditt core

[ '-!'J'J.I';'f'lt‘!{'?i'i}' il .-::"r'lr.fn"i £

Alricon-Amencin  parents found the
response hypocnticl, especially snce
the sdminisrration had just esmbslished
a cormmimee i look into the problem
of African-American smedents who
were reluctant e achicve becavnse o
negative peer pressure, Black parencs
pusintsed ot cime way o address - the
problem facing the commimes (Black
stiidenins wiha ||.|j|q|'|.| beel Ih:rg.' BT
“selling out or acting 'White” by
schieving), was m ensure mole models
were avilable when dthey mse o the
top of their classes, This meant having
African-American teachers weaching
hannrs courses,
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Chie wary 1o Create & win-win situation
in terms of emphasis on process or out-
come, is to work back from che desired
oarpcome, and mahe sure the process ix
designed 1o achicve thar  poal.
Chherwise, these dillerent social amd
culoural underpinnings impact credi-
bility and underlic misunderstandings
abouwt whar Angles and  African
Americans mean by being sincere, In
ordes 0 communicate sipcerty
African Americans, if i impormant o
do whatever it takes (o accomplish an
agreed-upon geal, oot smply make
what Anglos might regand as a "reason-
able” elffoar,

Etiquette For “Spmhing"t
Creating A Friendly Environment

When 1 caughe ar Douglas Middle
Schoal in Chicago back in rthe *70s,
one Black cn||r.'.|g1," said mo me, “How
come Whites don't speak?™ Ar first |
dudn’t know whar she meant, Then |
realized she was :.1:|.'in-11 Whines do not
puromanically greer people in che hall,
Ar First | was indignane: "What do vou
meean? | always sav "Hi' 1o vou."

“Yeah," she said. “Bur vou didn't used
o She meant before we were intro-
duced. | realized I often don't say hellos
to people if 1 haven's firsc been incro-
duced o them

A good way o set the tone for the first
day of school 5 1o advise cmchers o
“speak” o people they pass in the hall,
even il they haven't been formally
introduced. Soime white ethinwes (Idsh,
lralian, etal) and people who grew up
in the South or in naml areas are ltkedy
v already “speak.” Gettimg, mainseream
pecple aboand 15 & good way 1w ser the
tone o make all amilies feel welcome
when they come up o the school.

There are orther "speaking” rules thar
are differens for African Amencans asd
mainstream Anglos. For example, in
the mainssream Anglo system, if rwo
teachers are engaged in a conversation,
and another colleague approaches,
they don't acknowladge the new per-

son untl they have hnihed. Alrican
Americans. will  acknowledge an
approaching colleague with 4 nod ora
quick "Hi, how you doin,"” and then

FETLITT T rhr COTTVETSAT IO,

Ax oopisiders o the conversprion.
African Americans often feel thar
Anglos are disrespecting them by not
offering 4 quick ac knowledgmient.
Anglos are more likely to feel they ane
I:I-E.!ng n.IrJE H' r|H:l." ih'l'lll :”r.m. Th'E FII:r-
RN Il'll:h “-J'l.ﬂl'l'l EI'lEJ-' AT 1r|t'.=l:i|ip| [
reach an appropriare pause in the con-
versanion before acknowledping any-
one ¢lse, The difference can unwitring-
Iy creare hard fedings. As we become
aware of cultuml communicaten syle
differences, we have acosss to alrerna-
mve ways of responding o and inner-

preting behavior,

Tawne Asour “Hor Tomcs”

Anglos grow up hearing expresions
like "Never discus religion or pali-
ties ; "IF you can't say something nice,
don’t say amything ar all™; *Don®t rock
the boar™; “Let slecping dogs 1ie?™; 1
never fegrerted amything [ dida’ s
Mainsercam peaple are sociabized o
avoid hat topics, bebeving that rela
tiomships are ar risk if you dan'

Aftican-Amenican sayings such as "Tell
it like i is™ and “Walk dhar lk!®
encourage dealing forthrghtdy and
epenly with problems, especially if
they are “hor.” Where Anglos soc rela-
tomships at risk if they address hot
topics, African Americans see relation-
ships ar risk or as not having a chance
to develop i they don'e.

“SIGNIFYING AND " PLAYING
[He Dozens

Mainstream  Anglos ofren mismke
these African-American gamies of ver-
bal sauncing reasing, and insule as
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Where Anglos see
relationships at risk if
i IEFI’.': ¥ |'I'|"III..|!'Iil eSS i?ﬂ.’f i I I'.I‘F.f: 5
African Americans see
relationships at risk

if they dont.

teach Spanish o fust graders. The

echvood wan predominantdy white, wich
a sizable African-American papulaton,
and a smaller Hispanic studenr popu-
Iillil.lll. 'r||¢.' |.|ril1l.i||ill Wl il I1IJi5I1|r|.'|I:II:I
whilte wonman.

ﬂl.ll.||il.|-.|q.'.--|".1|1»:r|r was - dodng  mamy
things above and beyond her job
description. She created a curriculin for
|-|.'J-\.!III'||:'_ Spatish and asesament mstru-
ments for language profceicy. The
|||i||._|||_|| mentoned  that there were
bunals availibsle bor that kind of work,
but Bodeigues-MMoare never got any.

Hispanics siad Mavplos have diflesent
expectatiions over who should make
the next move. The |1r.'|1|.5|1.1| ARKILITIES
the reacher, if she wanes or needs the
allostred Funds, will make an ofhaal
reqquest for them. The Hispanic teacher
wiants tor hear from the principal a8 o

'\l'u'l HLE | !IIL'I.' IEXT mEe 'hI'lI il Ild or '\I-'l'llj I"I.'-

The eacher contmped w work in the
ciistrict for two YERIE. Parencs and sty
dents loved her. However, she Felr she
was never ahle to share whar she was
LII\.lI:I‘-_' I'\ll'.'..II:-\.-:' |||. |-.|.-|;r|-::-|'. I'n-m I'.l.'.'
I.!.'III.'J!'_III."H.. .-'|.'.r|'.u|.|5'_|| J-'.lu:lr'.q-.l:-.r
Moore tred o look for OpEnings, na
one '\.l.'l!..'l'll.'ll T4F WELINE i) IJ.L.l.' CEET3EE [k
share whar chey wer I.I!.llni_' or o ask
her how her Program was peing,
."'||r:'l-\.||l;_l;'l wameE commented ||||i=|-,|:.',
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*I hear you are doing great things,”
they didn't seem w0 wane o follow
up with more inlocmation oo

Iriendship.

Mainstream p..--:~|1|r ofren
Compart mentalize wark
friends, renmis friends,

punr.-n:.l friends, and fmi
E:.'. Anghw: do not wsually make
work friends Fn:r:-l:-n.1.| friends,
even thase with whom they have
worked closely for many years
I'he HI'IFI'J.I'IIL' pattern 5 to make
vk '.'|.1:|-::.:|_:_m“: friends, and malce
Friends like family,

mount  for
Rodrigues-Moore, but no one seemed
v pick ug the signs, While she and the
principal azid helio and goodbye, they
did mot sic and malk and |.|;|B'r| Slve felr

Srress  concinued 1o

more like a work insrrument than a
hurman being, The Anglo e is nog
fracernize with the ||r|J'|, Decamse it may
Jead ve Favorirism, The Hispanic rule is
qo offer fricndship and loyvaley o yous
boss in reourn for vour boss locking
out lor you, for example, elling vou
hev 10 apply lor funding lor the spe-
cial projecss you are doing

Her reaction was noc only Hispanic
with regard to the value she placed on
relationships. - was also, very
Amencan-Indian in its emphasis
being.

Rodriguer-Moore said thar in

on spirivwal  well

family photos it was che
miale descendants who were
more Spanish, and rhe
women who were Aziec,
She had learned the views
of her grandmaother, whe
was g enrradens Lhealer)

After much soul-smrching,
Rodriguee-Moone decided 10

qguit, She Felt her spicimal and
cmothonal, and even  physical
lscalth, was at stake, She loved che sau-
dents, but she felr she was losing her

soul. Rodrguee-Moore Felt the princ-

Flul.: Wil al ﬂ'.'".ld !i.!'.L'FIi.'I. I.ll.ll hLIi.' br L

trustraped  she did nor understand
Hispanics value relationships. Anglos
value hard work; sell-refiance, and

PersCvCTaliug.

Cuitting  tor  these other  reasons
seemed po show a lack of charcuer
When she told the principal of her
decmion, the principal was shocked
and disappoimted. The parens and
students were counting on her, “They
will think ith something they've dione,”
the principal petimioned o her on cthe
basis of sving the eelings of others,
even if those beclings did not translane
into relanonships.

When asked o provide a lerter of rec
ammendarion, the F-nm'||1-.|| WrOE,
“Mre. Rodriguer-Moore has worked
for us for the past two vears raching
Spanish in the first prade. | am disap.
p-n.nl:nl o =2 her leave, 3 am parents,
staff and children. IF you have further
(uesHions, feel fre= mo call.”

I'he principal rold her chat she had
i similar problem with the previous
Larina

woman who had worked

Dhuering the early

years of our lives each of us
learned a system of communication
that grew out of a ser of values,
attitudes, and ._Eaﬁ’j.:’ﬁ shared within

the J,fuﬂ'.ff:‘uﬂ-ﬂ' .:'r.':’m'r.-.'f context

m which we were

i
socialized.



Much has been said
about the impact of social
oppression: misch less has been
sattel abost differences in
communication styles within
the framework of a

Jil!fffiﬂa’hﬂﬁ'lf EL'IHH'JL

there, She
said, *She also

talked abour quitting o cook and
be wich family and do some soul-
scarching, | am hearing rhis again
and beginning w understand it a
litele berrer,” Whar she was begin-
ning v understand was there was
somerhing cultural going on, bur
shie was not sure whar the spe-
cific differences were.

Ar the core of the breakdown is whar's
more imporrant in life, relasionships or
work? For Hispanics, nothing is more
important than people. For Narive
Americans, nothing is more impanant
than finding one’s own spiritual path
and mking care of ones family and
group. For Anglos who were socialized
into the Anglo-Saxon Proteszant work
ethic, nothing is more imporsoe than
hard wark and accomplishments,

GENDER AND CULTURE

Female smudents are mone |ihd:|-' tia
d.ﬂ-dnp idendty in connectson  and
r:l:r.innﬂup to athers, while male stu-
dencs are more |:ih::|?' to dn‘dnp iden-
1:i|::|r thmugh xpn::ti.r.m and mn'l.pur.i:-
wve achievernent. As a resude, mabe and
temale students tend b a|:||:|n:|=.:|1. the
world differently. Ask a little boy
whar's on his mind his hra d.:r in a
new schood when he sees a lictdle |:-u:|.-

approach him on the play-

ground, and he may be
wondering, “Can |

ke him?" Ask a girl
the same quostion
abour anodher girl
approaching, and
ghe may be won-
dering, “Will she
be my friend?”

Male and female
students even

respond 1o writen
material differcndy. In
MEEpoNsE B0 4 quUEsTion
about a reading asignment,
fernale students are more likely w0
read in order o undersand wlhat the
authar is rying ro say, while male stu-
dents are more lkely to contrass ther
own view with the author's as they are
reading. Males tend to see themselves
in comperition with others rather than
0 COOperationm.

Pemale discourse i |'|k:|].' to be more
narrative and nductive, while male
discourse is often more deductive,
beginning with a statement thar iden-
tifics the poing they are making, Since
girls work their way through the narra-

tive o make their poing, eachers may
think they have missed ic all rogether
and stop them premanrely,

CONCLUSION

Although 1 have identified only a few
of the paterns of difference here, |
believe | have described enough of
what i going on for members of each
group g help school administrators
and teachers understand the culniral
complexity of what s there. [ would
also hope thar this undemstanding will
tranislite into berter decisions and ou-
commies aned, overall, into & more dfoc
tive management of social and culral
hiverszty i the schools.
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preiident aof
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